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SHIKSHAK SAMAKHYA 
OUR EMPOWERMENT 


Guru is a great cultural entity in the Indian 
society. Guru is not a mere ‘teacher’ in the present 
sense of the word, but 'GURU' is a torch bearer of 
knowledge, wisdom, erudition and mentorhood who has 
the power to transform anybody and anything. When | 
thought over this meaning of 'GURU' , | felt very small in 
my own eyes. Why did | feel so, | did not know. | asked 
myself whether | was responsible for my own fall from 
the seat of learning to the lowly state of a bread-winner 
like any other government servant or someone else was 
there who had dwarfed my stature so much snatching 
me away from that glorious tradition. 


| am a teacher and | have been a teacher for a 
pretty long time. But till two and a half years ago | never 
knew that | was a teacher in the above sense because | 
considered myself to be a non-entity like any other 
insignificant non-entity. Amongst the luminaries in the 
corridors of power, | was not considered even a small 
glow- worm who could twinkle from the light within. The 
word 'Guru' means piercing the veil of darkness through 
the light of knowledge. Nobody ever thought that | had 
such a power to pierce the dark veils of illiteracy, 
ignorance, inequality and many others which had been 
the challenge of existence for centuries before 
independence and for years after independence in my 
country. lf | went to school regularly, stayed there for the 
whole time, taught the children in my own way, nobody 
either from the system or the society was there to see 
me, observe me or pat me on my back. If | did not go to 
school and kept myself busy in doing all other things 
except teaching, even then nobody was there to ask 
me. Such had been the plight of a teacher who once 
upon a time had been taken as the most venerable 


person in the society. 


Two and a half years ago a school teacher, was 
supposed to be a person who did not work, who was a 
shirker, who was incapable of doing anything on his/ her 
own, and neither he/ she cared for the society nor did 
the society care for himv her. We as teachers were 
sufferers of neglect and non- recognition. We had the 
talents but nobody wanted to recognise them, to 
patronise them and to harness them. We had dedication 
and devotion but nobody believed that we had them. 
We were the most abused and accused persons both in 
the eyes of the system as well as that of the community. 
There was a school but it was in a shambles, a place 
looking gloomy, mundane, drab and full of bore. It did 
not attract anyone, it did not invite anyone and the 
chime of the school bell was more an object of hatred 
rather than of love and affection. Schools may open or 
may not open, teachers may come or may not come, 
children may attend or may not attend, inspectors may 
visit or may not visit, nobody in the community cared 
two hoots about them. The teacher's job, and that too in 
a government system, used to be looked down upon, 
used to be misinterpreted, misutilised and undermined 
from any other job in the government. Hence our lives 
had been a tale of constant and continuous tortures and 
traumas. Naturally we developed a sort of immunity to” 
criticism and the administration became immune to all 
our problems and claims. An _ atmosphere of 
desenstised, dehumanised approach had _ been 
prevailing in the system and nobody ever bothered how 
to come out of such a state of callousness. 


To a very great extent we were responsible for 
the sorry state of our lives and working conditions. Our 
concern for the children, the community and the school 
was not as serious and committed as was necessary. 
We thought we were also government servants like the 
others. We never realised that we had to be something 
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better and more potent than the other government 
servants. Other public servants had to deal with papers 
and files whereas we had to deal with human beings. 
We never relied on ourselves, our own potential, 
capacities, capabilities and talents. In fact we thought 
we were working to earn our salaries, we never thought 
that our work and influence went far beyond our salaries 
and pecuniary gains. Our own neglect of ourselves 
made us neglected in the eyes of the administration, the 
community and even the children. It seemed as if we 
were in the deep slumber of masterly inactivity. But then 
there came a sudden jerk, a sudden stroke of warmth 
and we found that, one fine morning, the sun rose ina 
different manner, brought different kind of heat and light 
for us and on our self-created islands of isolation we 
stood up with the renewed and reviberated zeal of a 
Robinson Cruseo. With this new feeling we realised that 
we were more than mere government servants, we 
were teachers, teachers with amazing power, infinite 
potential and an unbending will. What was responsible 
for this? The definitive answer was ‘Shikshak 
Samakhya' as conceived conceptualised and presented 
to us by Jude Henriques. It was he who transformed the 
whole scene by creating that all important rapport with 
us based on mutual self-respect and trust. He identified 
our talents and potentials and gave as a whole range of 
ideas and techniques by means of which we could 
regain our confidence, self respect, pride and dignity as 
government teachers. 


Shikshak Samakhya and We 
Madhya Pradesh is the largest state in the 


| country with a population of 67 million people. It has a 


common boundry with seven states. We, were told, time 
and again, that we were an educationally backward 
state. We also came to know that about three million 
children were out of school of which about two million 
were girls. We also knew that our enrolment rate was 
very poor, while our drop-out rate was very high and on 
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the top of it our children are very low achievers in 
schools. We were ashamed of these facts. 


In our state before the advent of Shikshak Samakhya 
many other projects and programmes were launched. 
Teachers were asked to obey orders and implement the 
projects, programmes and schemes. Sometimes 
training and orientation was given in language teaching 
and sometimes in mathematics and science teaching. 
Short-term and long-term orientation courses used to be 
held but failed to leave their impact on us. We used to 
throw them into obtivion. The PMOST came and went 
without creating any stir amongst our cadre. It was just 
a formal training with certain concepts and some theory 
behind them. It did not provide any scope to us in order 
to do something on our own or to feel that the scheme 
was our own. As a result the PMOST which was 
launched with great expectations could not become a 
programme of teachers aspirations. 


Then came the Operation Blackboard. 
Theoretically and philosophically it was on a sound 
footing but again it could not attract and involve us. 
Child-centredness, activity- centredness, use of games, 
use of surroundings and remote environments were all 
good idioms and metaphors but if idioms were not 
translated into action and metaphor did not become real 
methods of doing things in a joyful manner, then 
however best a scheme might be, it would not yield 
results of which we could be proud of. There were good 
things in the package of Operation Blackboard but they 
were the ready-made materials purchased from the 
market and sent to schools. We considered these items 
and materials more as preservable valuables to be put 
in the store-houses and lumber-rooms but not as usable 
articles of learning with joy and action. We were always 
scared of their being broken or lost, damaged or 
destroyed in which case the cost would be realised from 
our salaries. As a result of this the Operation 
Blackboard's package of toys, reading materials, 
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games, kits for use in the teaching of various subjects 
remained show-pieces in schools and_ training 
institutions and we never used them as _ teaching- 
learning aids for making the process of learning more 
Participative, interactional, child-centred, activity-based 
and joyful. Moreover, those things were not prepared 
and produced by us and, therefore, we did not own 
them and were not sentimentally attached to them. 
Despite good intentions and well meaning efforts the 
Operation Blackboard Scheme could not entice us. The 
training methodology in most cases depended more on 
lectures and film-shows rather than on_ actual 
demonstration of teaching techniques with the 
involvement of teachers in designing and developing 
their own schedules of work and frames of activities. 
Dictates would come from the above and the teacher- 
educators and teachers had to follow them faithfully. 
There was no place for utilizing our own imagination, 
talent and dynamism. This approach failed to involve us 
in the process and the Operation Blackboard ultimately 
went into oblivion without leaving any mark on the 
teacher community or training institutions. Shikshak 
Samakhya made a very good blend of resources the 
teacher's talents and imagination. 


Another noteworthy lacuna that all other 
programmes suffered from was that of redressal of 
teacher's grievances. Nobody ever bothered about 
teachers academic and administrative problems and 
pecuniary interests or claims. The collectors were 
neither sensitive to educational problems nor worried 
about teachers’ welfare. The Deputy Directors, Block 
Education Officers and the supervisory staff, all 
considered teachers as if they were not human beings. 
We never felt that the officers in the department are our 
well-wishers, problem-solvers and sympathisers. There 
was a kind of distant relationship of the ruler and the 
ruled between us and our officers. As a result of this we 


had to suffer at the hands of petty officers and their 
touts. For each and every case whether it was annual 
increment, withdrawal from the GPF, sanction of leave, 
promotion or pension we had to face inordinate delays 
and were forced to adopt corrupt means. We used to 
feel that delays and denials belonged to our destiny. 
This attitude was responsible for the loss of our faith in 
our work. When we felt that there was none to 
sympathise with us, help us and guard our interests, 
why should we not do it our selves instead of wasting 
our time in schools. 


The role of the community was equally 
responsible for the sorry state of affairs. We hardly had 
an educationally sensitised community. A generation of 
the most lively human beings had never been the 
sincere concern of the community. School was a place 
of neglect for them and a teacher for them was only a 
government servant meant for tasks entrusted by the 
system or by the community. The community ignored 
us, therefore we defied the community. There was no 
one to one correspondence of role between us and the 
community for purposes of education. Thus before we 
came across the miracle of Shikshak Samakhya, there 
was nothing that seemed to be prone to the education 
of our children in whom we nurtured the dreams of the 
future. The administration was insensitive, the officers 
were indifferent and the community was _ totally 
unconcerned. The Shikshak Samakhya Scheme was 
launched in such aweful and unfavourable 
circumstances. When it came, it was a mere sweet 
sounding word for us and we thought it would also fizzle 
out in the manner of the other schemes. It will live like a 
government programme or a time-bound project of 
some national or international organisation and then 
evaporate in the air without leaving any trace of it either 


on us or on the system. 


How Different is Samakhya from other 
Schemes 


We were soon disillusioned about Shikshak 
Samakhya. We were told that it was Mot like the other 
formal or official scheme which used to come and go 
away. We did not find any hierarchy in it. We were told 
that ‘Samakhya’ meant Empowerment. We were further 
explained that empowerment did not mean use of power 
of anyone on anyone. It was a programme of teachers 
power, teachers strength and it was addressed only to 
teachers. It was not an official command that had to be 
followed but it had come to redeem us from our pains 
and plights. It aimed at restoring our confidence in 
ourselves and to bring to us the same dignity and pride 
which we used to enjoy once upon a time. Shikshak 
Samakhya never told us that we were weak, untalented, 
undedicated and non-committed persons. It never 
blamed us for our indolence or shirking our work. 
Against all kinds of insinuations which we had suffered 
before the Samakhhya, we found that it was a teacher- 
friendly scheme. The TEP or Shikshak Samakhya came 
with a patting hand at our back, with complete trust in 
our capabilities and behaviour, with full autonomy and 


- freedom of work and finally with a very soothing human 


touch for which the entire teacher community of the 
state had been waiting for ages. 


Placing this confidence in teachers, when 
Samakhya came, we thought that it was our scheme. 
We had to draw up plans and schedules. We had to 
chalk out programmes, we had to implement them and 
we had to be the decision-makers in all aspects of 
teaching and learning. This trust and faith created a 
total metamorphosis and we found that something very 
radical, innovative, imaginative had come to us to test 
our talent, ability and capacity to work. Thus Shikshak 
Samakhya became a scheme of the teachers, for the 
teachers and by the teachers. 


When we felt that there was someone who 
trusted us, who had a great faith in our ability and talent, 
we also began to respond positively. We not only 
accepted it as our programme but we owned it. We 
ourselves became the masters of the scheme and 
angels for the children. The schools began to get face 
lift and change their looks. The one time dirty, isolated, 
and deserted place was erilivened by teachers’ labour 
and colour, with children's joy of learning and love. We 
ourselves painted the schools pink, decorated the walls 
with picture-stories, songs and beautiful figures and the 
three-feet wide lower side of all the four walls were 
converted into blackboard stripes to be used by the 
children in the classroom. The talented ones came 
forward. Singers, poets, playwrights, performers, 
painters, craftsmen, musicians and persons with so 
many other talents were identified from within our 
community both in the rural as well as the semi-urban 
areas, For the first time in this scheme the money 
directly came to us through our BEOs and we were 
given all the freedom to utilise the funds in the manner 
we liked for Samakhya. Within a month we found that 
we were able to produce a large number of teaching 
aids with our own imagination. The cut-outs, masks, 
songs, stories, toys, collection of fallen feathers, seeds, 
pebbles, charts, models, games made on card-boards, 
flash cards, matching cards, quizzes, number-puzzles 
all were made by us. No theory of any kind was 
preached and no lectures were given to us. We were 
allowed to express our talents freely and fearlessly. The 
vision of Samakhya became the vision of everyone of 
US. 


Another very significant aspect was that the 
team of state officers and project makers handed over 
the project to us and took over our problems-to solve 
them with the help of the administration. Before it the 
officers and project organisers never bothered about the 
claims of the teachers. We found that this scheme was 
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the first scheme to have considered our problems 
before anything else. They took our grievances to the 
administration at the Block and Di8trict levels and if 
necessary to the Collectors and state administration. 
They got excellent support from the administration and 
decision on cases pending for a long time were taken 
promptly and in a positive manner in special camps or 
offices. This scheme also made the officers teacher- 
friendly, school-friendly and child-friendly. When we 
found that the Collector of the District and our own 
officers of the Department were extending full support, 
there was no reason for us not to work, not to accept 
and implement this scheme and not to make it an all 
time success. 


When we found that the government and the 
department are on our side, we strived hard to make the 
community take a positive attitude towards this scheme. 
We never felt a derth of funds at any time. If the 
Samakhya money was not enough, the community 
came forward and supported us. Many house-wives 
joined us in the making of aids, toys, models and 
learning materials. All our materials are low-cost or no- 
cost materials. Most of the things we have got are 
available within our environs. When _ Collectors, 
educational administrators of the District, Division and 
state levels, officers of the other departments, delegates 
of the other states and other nations came to see us 
working they simply could not believe it. They wondered 
how the same teachers brought this revolution in 
schools and classrooms under the same conditions of 
work and the same community or system. Perhaps 
those who had seen our work, never thought that we 
had so much talent, power, energy and imagination in 
us and that when motivated or mobilised, we could give 
such results. No extra-money was paid to us, no 
incentives were given, the only thing that we received 
was recognition and trust which we had been longing 
for. 


One thing that | would like to underline here is 
that even before Shikshak Samakhya there were some 
good teachers, sincere teachers and committed 
teachers always ready to accept innovative practices 
enriching them with their own imagination and there 
were good officers who used to take notice of such 
persons and used to encourage them, but the 
percentage of such teachers and officers was very 
small. Moreover, the applause and appreciation was 
very limited and there was no wide scale public 
recognition. Some good teachers were selected for the 
state and national awards but in a large number of 
cases there was very little public recognition to teachers 
and their good work. Samakhya addressed itself to such 
teachers on a very large scale and their contribution to 
education and innovative practices was not only 
recognised publically, but the kind of encouragement 
and appreciation they received from their officers, 
Collectors and other fellow workers was tremendous. 
Previously the good and sincere teacher used to be 
laughed at and the insincere and shirkers used to taunt 
them, but Samakhya has broken this psyche. The 
reason behind it is that Samakhya is not addressed only 
to good and enthusiastic teachers it is also addressd to 
those teachers who were known as shirkers and non- 
workers. It first won their support and confidence then 
tapped their talents and made them come and sit 
together, talk and work together. This attitude made 
teachers work. The habitual abstainers became the 
regular workers. Now, there are not only one or two 
officers who are good and supporting, but most of the 
officers in the Samakhya areas whether they are 
Collectors or other administrators, have started taking 
interest in educational programmes. They recognise the 
contribution of teachers. | have found Collectors sitting 
with teachers and participating in activities without any 
ego or inhibition and this is the greatest achievement of 
Samakhya . 
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Teachers and Teacher- training: 


The most romantic experience of Samakhya is 
in its training system. It is not an institutional or class- 
room coaching type of training. It is also not being given 
by experts and specialists of the state Or national level. 
A core-group of teachers forms the trainer-group. For 
the first time as a teacher, | realised that | have a talent 
and ability of training my fellow teachers and that too 
without any inhibition of being a trainer or a trainee. My 
experience is that teachers do not believe things unless 
they themselves see them. The role of the core-group is 
very important in this respect. The core-group first of all 
does such things which can be presented before 
teachers. When teachers assemble at the Block or 
district headquarters, the first thing that they notice is 
that the trainers are none else but their own fellow 
teachers. So they can talk freely, comment or criticise 
freely and give their opinion very dispassionately. When 
we make our presentation as core- groups, first of all we 
show the teachers, the model classroom. As soon as 
our teachers see the model classroom, their first 
reaction is how fortunate are those schools which have 
such model-classrooms. Then we tell them that this is 
not impossible even for you and for your schools. First 
they do not believe but when they are asked to get 
involved in the process of training, they get stunned at 
their own talents. Their immediate reaction is that they 
never knew that they could do so. With the help of ‘out- 
lines' how a model class room can be prepared without 
any great artistic talent, becomes the first wonder of 
their life. From this kind of exposure our teachers begin 
to develop faith in the Samakhya activities and within no 
time become the fans of Samakhya. Then they prepare 
flash cards and mataching cards, songs, stories, big- 
story books and many such aids with their own hands 
and find themselves the masters of such skills. It is only 
a one day training for them, in which the core-group 
teachers as well as the other teachers sit together and 


work together even for 20 hours. The teachers become 
So motivated that they forget their breakfast, lunch and 
dinner and get absorbed in the work. When the core- 
group and the other teachers part after the training, it is 
not a formal kind of parting but both hug and embrace 
each other with tears in their eyes and winning smiles 
on their faces. 


The other important aspect of the training and 
all other Samakhya activities is that it has dissolved all 
gender-biases and differences. Now women teachers 
are not shy to work. They are as enthusiastic and 
motivated as their counterparts are. At times they 
surpass the male teachers. They dance, sing, arrange 
games and shows and work day and night with other 
teachers unmindful of the fact thay they are women. 
Thus Samakhya for me and for all other teachers is a 
programme of equality, respect and dignity of teachers 
without any discrimination of gender, class and creed. 


This concept of equality further gets extended 
when we find that in schools the barriers of castism are 
breaking very fast. All children learn together and all 
teachers teach without any discrimination. As a result of 
this the backward class children mix freely with other 
children and their parents feel happy and proud when 
they find that in Samakhya their children get equal 
opportunity of learning. 


The other important feature of Samakhya is that 
it has been able to involve the community in the 
educational process . Now there is Panchayati Raj in 
the State. Samakhya has included panchas and 
Sarpanchas in Samakhya. When they see the 
programmes, they feel extremely happy and for the first 
time | have seen them taking genuine interest in this 
scheme. When our Panchas and Sarpanchas found that 
their teachers could do such miracles, they also came 
forward not only with the moral support but with the 
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resource support through various financial and material 
inputs. Before these representatives of the Panchayati 
Raj leave after a day's orientation and participation, they 
take a pledge that they would support the schools and 
the Samakhya programmes unconditionally and in case 
there is a shortage of funds, they will provide them 
either from their Panchayats or from their own 
resoruces. Such a kind of community support | have 
never seen in my life as a teacher. 


After the one-day training, the teachers who 
come with some negative and sceptic attitudes get 
completely transformed. | have seen them talking and 
saying that it is not a mere training but it is ‘a one day 
wonder’. When they part, they also take a pledge saying 
that they would do the same in their schools. They will 
prepare the model classroom themselves, make 
schools attractive, full of joyful activities and involve the 
community in the programme. 


One more aspect that | would like to underline 
is the personal involvement of the district Collectors. 
Before Samakhya, | found that even if there were good 
Collectors, they used to visit schools only casually and 
that too very formally. It was a part of their tour 
programme and it was a kind of on the way visit. Now 
they deliberately come to schools, see the schools, 
observe the activities, at times participate in the 
activities and when they come and go, they shake 
hands with the teachers and ‘praise them for their good 
work. Then they also assure us that for any kind of good 
work there is no derth of funds. The rural development 
department has also seen our programmes and has 
issued circulars to Collectors for providing funds for 
Shikshak Samakhya and school development from the 
Jawahar Rojgar Yojna. This | think is the first time that 
other department have come to support educational 
activities. 
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When | retrospect, | am amazed to see what we 
were some years ago, and what we are now. Even after 
doing good work, there was no public recognition by our 
supervisory staff, by the administration or by the 
community. But now our officers shake hands with us, 
Collectors offer seats to us in their offices, our Directors, 
Dy. Directors, BEOs, ADIs all acknowledge our 
contribution publically and for me and my fellow 
teachers this is the greatest reward. Now | feel that if 
conditions are made so congenial and encouraging by 
Shikshak Samakhya, there is no reason why any 
government and non-government scheme should not 
succeed. Samakhya has proved that if the government 
system works, takes genuine interest and our schools 
become attractive, people would not prefer to send their 
children to private schools. Samakhya has established 
this fact very clearly. Looking to our schools and our 
work many parents have withdrawn their children from 
private schools and got them admitted to government 
schools. This is the greatest pleasure and satisfaction 
that we could derive from Shikshak Samakhya. 


Samakhya has further established that in the 
system now, the days of peripheral role of the teacher 
are over. The teacher is at the centre of all the activities. 
He is the pivot of the entire system. If teachers have 
been activated by Samakhya, the day is not very far 
when Madhya Pradesh will register one hundred 
percent enrolment with a very high retention and 
achievement rate. | pretty often think as to what it is that 
makes the teachers so charged and charmed. When 
they come to the training, see things, it all appears to 
them as an illusion or ‘Maya’ but when they work in it, — 
the illusion, the dream, the Maya becomes a valid and 
solid reality for them. Perhaps this is so because of the 
culture of co-working, co-sharing and mutual trust and 
cooperation. Perhaps this is the reason that within two 
and a half years, Samakhya has spread to all the 45 
districts and that too not because it was forced on them 
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but because it was demanded by them. Other schemes 
could not create such a popular demand for its 
expansion. Samakhya has transformed the image of the 
school, image of the teachers and image of the 
supervisors and administrators. | would particularly like 
to emphasise the change that has come in the attitude 
of the administrators and the members of the 
community. They have now become not only the 
supporters of but also active participants in the 
Samakhya programmes. 


Jude's Pocket Board and its Imapct: 


Samakhya has been adopting the process of 
constant research and innovation. Model classroom, 
blackboard-strip, big-story books and the use of 
immediate and remote environment for learning, all are 
very romantic innovative moves. But all there are 
excelled by another fantastic innovation for joyful 
learning-the pocket board designed and developed by 
Jude Henriques. The pocket board is a single 
comprehensive system of learning and that too learning 
with joy, learning with activity and learning without 


formal textbooks. The idea of a pocket board came to 


him during the course of interaction with us. When | saw 
the idea being translated into action, for a moment | 
could not believe my eyes or my senses. A pocket 
board of a simple coarse cloth with one hundred 
pockets emerged as the greatest innovation. It has 
made the textbook an additional tool particularly at the 
earlier stages of the primary schools. It can be used for 
all subjects and in all classes with the same efficiency 
and skill. It makes learning faster, easier and more 
enjoyable. This has added another feather in the cap of 
Samakhya. Even without rooms, without the four walls 
of aclass room, this pocket board can be hung at any 
place and the activities carried out. It is not a 
demonstration- board but it is an activity board for the 
learners and the teachers both. 
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Thus Samakhya for us is a continuous search 
of the self within and the environment outside as well as 
a continuous change in the system through which we 
find that a new culture is taking roots in the community 
wherein the role of the teachers would be that of the 
earlier ‘Guru’ . 


In the end, | on behalf of the entire teacher 
community working in the primary schools want to 
assure my department, the Government, the SCERT 
and the UNICEF that as you have posed your trust in 
us, we shall never give you a chance to complain. 


First and foremost | would like to mention that 
we are grateful to Jude Henriques for giving us a vision 
as well as for guiding us along this difficult path by 
conceptualizing the most innovative, colourful and child 
friendly teaching learning materials and providing 
supportive systems which enabled us to translate his 
ideas into all sorts of teaching aids which we could 
proudly say, “We made them ourselves.” 


Further, we are greatful to all those who came 
to us as friends and fellows, brothers and sisters and 
not as authorities commanding and cautioning. Thus, 
when the late Dr. James Grant, Executive Director of 
the UNICEF came to meet us and referred to Gandhi 
comparing Samakhya techniques and strategies to 
those adopted by him our pride in our jobs as teachers 
was further enhanced. Similarly we received the same 
sort of love, enc ouragement and recognition from the 
SCERT (Mr. H.G. Obhrai, Mr. R.C. Dubey, Mr. Ramesh 
Dave and Mr. K.G. Tiwari) and the Tribal Department 
(Mr. P.P. Mathur, Dr. Balwan Singh and Mr. U.N. Pandey. 
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Workshops where teachers produce their beautiful teaching learning 
materials and demonstrate their use. 
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Full of confidence, teachers explain the Shikshak Samakhya Proje 
activities to Sarpanches who assure full support to the Project 
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